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The Spiral of Inquiry was developed by Dr. Judy Halbert and Dr. Linda Kaser. The Spiral of Inquiry 

supports schools/networks in taking an inquiry-oriented, evidence-based approach to learning 

and teaching – one that focuses on making the education system more equitable through the 

provision of high quality learning opportunities for all young people. The Spiral of Inquiry has six 

key stages: scanning, focusing, developing a hunch, new professional learning, taking action and 

checking that a big enough difference has been made. At each stage in the spiral, three questions 

are asked: What is going on for our learners? How do we know? and Why does this matter? The 

Spiral of Inquiry is about listening to learners and reflecting on our own practices as educators. 

The spiral image captures the nature of inquiry – a continuous process and not a fixed cycle. The 

six key stages in the framework help school teams take a disciplined approach to professional 

inquiry, but inevitably, the true process will be messy and you will move between the stages as 

needed. The spiral is never complete – new learning always brings about new questions, ways of 

knowing and new opportunities for our learners. 

 

 

 

 

 

 

 

 

 

 

 

 



 

Scanning 
What is going on for our learners? 
 
The schools in Lillooet are located on the beautiful Fraser River.  Throughout time, the Fraser 
River has been a major food source for the local Indigenous peoples of this area. The five unique 
communities of T’it’q’et, Xwisten, Xaxl’ip, Ts’kw’aylaxw and Sekw’el’was reside within the 
St’at’imc Nation. The enrollment at Cayoosh Elementary School is 168 students from grades 
Kindergarten to Grade 7 with 57% students of Indigenous ancestry.  George M. Murray 
Elementary’s enrollment is 102 students from Kindergarten to Grade 7 with 91% of the students 
having an Indigenous ancestry. 

On September 24, George M. Murray Elementary (GMM) and Cayoosh Elementary school (CYES) 
staff met for our school based professional development day, with a focus on developing our 
Action Plan for Learning for the next five years. We started our day with presenting Sharing Our 
Story power point from Spring 2019.   

The data from the 2018/2019 Grade 7 Student Learning Survey and the 2018/2019 Grade 4 and 7 
Foundation Skills Assessment (FSA) results were analyzed and discussed. Staff noted, in their 
review of the data, the disparity in achievement in the grade 4 and 7 FSA data between 
Indigenous and non-Indigenous students; Indigenous students consistently had lower 
achievement rates than non-Indigenous students.  

In reviewing the data from the Grade 7 Student Learning Survey it was very evident that a 
significant number of students do not feel welcome at school, do not feel they belong, nor think 
that all adults treat students fairly. In all three of these areas, the data regressed from the desired 
answer of “All of the time” over the course of the last two years (see Check section) 
 
When examining the results from the Grade 4 and 7 Foundation Skills Assessment (2018/2019), a 
disparity is evident between the achievement levels between Indigenous students and non-
Indigenous students. Indigenous students’ results are overall lower than non-Indigenous students 
in Numeracy, Reading and Writing.  
 

When evaluating the six-year completion rates for the district, another disparity is clearly evident 
between non-Indigenous and Indigenous students. Over the five years represented in the table 
below, Indigenous students consistently have a lower completion rate than the non-Indigenous 
students. 
 

Together we reviewed the Spiral of Inquiry process, and the there was a facilitated discussion on 
Deconstructing White Privilege – Robin DiAngelo (TED Talk). Participants then read two articles  
There is No Neutral on Racism and Hate: Back to School for White Educators by Kathleen Osta and 
White Privilege: Unpacking the Invisible Knapsack by Peggy McIntosh. 

  



Focus 
What will have the biggest impact? 
 
The Action Plan for Learning goal for the three Lillooet schools is To provide an education that 
addresses racism and reflects Indigenous values, knowledge and ways of knowing.  
 
It is important to note that from the discussions that occurred and observation of behaviour in 
the room that some staff members feel uncomfortable with the topic and goal. Discussing, 
understanding and addressing racism can be and likely will be challenging for everyone during the 
next five years. However, this is the work that needs to be done to ensure a quality learning 
experience for each student.  
 
 

  



Hunch 
What is leading to this situation? How are we contributing to it? 

 
As educators, we are part of the problem and do not see the barriers that we have created for 
our Indigenous students.  Often, teachers and principals have lacked the knowledge and 
understanding of our local St’at’imc communities’ history, culture, language and traditional 
teachings. The Residential schools that existed for over 100 years in Canada sought to destroy 
Indigenous worldviews, cultures, languages, beliefs, value systems and Indigenous ways of 
knowing and being. We serve grandparents, parents and caregivers who experienced this trauma 
and distrust the school system. 

Many of our students find it challenging to relate to the curriculum and teaching strategies in 
their classrooms. They feel disconnected and do not see themselves or their culture in the subject 
content and/or represented in the environment of their classroom.  

We continue to contribute to barriers for Indigenous students by providing lessons with 
Indigenous content as one offs and/or led by the St’at’imc Language and Culture teacher and our 
Aboriginal Student Support Workers. Instead, we need to teach local St’at’imc content across the 
curriculum, and use resources that reflect the rich and varied backgrounds of the local 
communities and their traditions, values and language. As part of a larger colonial system these 
schools continue to contribute to the barriers by exposing Indigenous students to prejudice, 
ineffective discipline, non-relevant curriculum, and low expectations. 

In this system too many Indigenous students struggle to achieve to their potential. We need to 
address this disparity and develop school cultures where St’ati’imc culture is celebrated, where 
students feel welcome and safe, and where racism is not present.  

As educators in the St’at’imc nation we need to do this work. We live in the St’atimc territory, 
and the knowledge and experiences of the territory are held by the St’at’imc people.  Therefore, 
Indigenous students’ language, culture, traditions and history is vital to success.  

All educators in our schools must recognize that the greatest need is to address systematic racism 
and Eurocentrism. As Elder Albert Marshall stated:  “to normalize Indigenous knowledge in the 
curriculum so that both Indigenous and conventional perspectives and knowledges will be 
available – not just for Indigenous peoples, who would be enriched by that effort, but for all 
peoples. It is about every educator making a commitment to both unlearn and learn – to unlearn 
racism and superiority so evident in our society and to learn new ways of knowing, valueing 
others, accepting diversity and making equity and inclusion foundations for all learners” (Battiste, 
M. 2010). 

As educators we need to recognize racism – our own and that of the system, through “self-
exploration and reflection with readings that share how racism and classism are normalized in 
practices that while silent and unseen to those who practice them, are damaging and traumatic 
to those learners who are their targets” (Battiste, M. 2010). 



Biases and systematic racism are present in our teaching resources, and in our pedagogies and 

must be questioned, acknowledged and addressed. Our societal structures and norms, including 

our school system, was founded on a Eurocentric model that harbors White Privilege, non-

inclusive practices and systemic racism. 

We must acknowledge that the data demonstrates that persistent achievement gaps remain 
between Indigenous and non-Indigenous students. Our current structures, that we deem 
inclusive, are not meeting the needs of our Indigenous students.  

While outcomes are improving, Indigenous learners have historically not felt the sense of 
belonging in learning communities that is foundational to being engaged in school, making 
successful transitions and having a sense of cultural pride (Learn, The Newsletter of BC Education, 
p. 1). 

  



Learn 
What do we need to learn? How will we learn this? 

 
Over the course of the next five years, we will build our capacity of understanding the dynamics 
of racism and build our ability to respond to racism. We must strive to create a system that 
fosters the growth and success of each Indigenous learner. Below is a table of what we need to 
learn and how will learn it over the course of the next 5 years. 

Year Focus of Learning Approach to Learning 

Year One - 2019/2020  Evaluate own prejudices 
and biases and challenging 
the status quo  

 See complete plan in the 
“Take Action” section 

Year Two - 2020/2021  Develop strategies, 
structures and 
interventions that will be to 
the benefit to our 
Indigenous students 

 Deeper understanding of 
the First Peoples’ 
Principles of Learning and 
consider how they can 
inform educators practice 

 Gaining insight into the 
authentic traditions and 
culture of the St’at’imc 
communities. 

Year Three to Five 2021—
2024  

 New learning and renewed 
practice and pedagogy for 
effective implementation of 
strategies, structures and 
interventions  

 Practice professional 
vulnerability 

 

 

 

 

  



Take Action 
What can we do to make a meaningful difference? 

 
Over the course of the 2019/2020 school year, the staff of both elementary schools will engage in 
the following professional development to help lead them towards meeting our goal: 

1. Evaluate own prejudices and biases by engaging in the answering of three questions: 

a. What personal, professional or systemic biases, attitudes, beliefs, values 
and or practices are you willing to critically examine or reflect on this year? 

b. What meaningful contribution are you willing to make toward our Action 
Plan Goal this year? 

c. What supports or professional resources do you need to support you in 
making that contribution? 

2. Use the resource—Continuing Our Learning Journey: Indigenous Education in B.C., as a 
tool to challenge the staff’s common assumptions, delve deeper into the principles and 
set goals to achieving an equitable education system for all. 

3. Meet and collaborate with staff from both elementary schools, reflecting on the pathway 
to answering the above three questions and taking a measure of what constitutes 
professional growth.  

4. Listen to personal stories and accounts of racism that members of the Indigenous 
communities have experienced. 

5. Research and examine ‘White Privilege’ that creates barriers to learning for our 
Indigenous students (Articles, Case Studies, Videos, etc.).    

 

 
 
  



Check 
Have we made enough of a difference? How do we know? 
 
The data that led to developing our goal—To provide an education that addresses racism and 
reflects Indigenous values, knowledge and ways of knowing, will serve as the baseline to 
document growth over the next five years are the  2018/2019 Grade 7 Student Learning Survey, 
the Foundation Skills Assessment (FSA) results and the 2017/18 district six-year completion rates. 
 

Student Learning Survey 
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Foundation Skills Assessment (FSA) 

Grade 4 Combined FSA Results for Cayoosh Elementary and George M. Murray Elementary 

Grade 4 
Reading 

Emerging On Track Extending 

% % % 

non-Indigenous 11 67 22 

Indigenous 59 41 0 

 
 

 
 
 
 
 

Grade 4 
Numeracy 

Emerging On Track Extending 

% % % 

non-Indigenous 11 89 0 

Indigenous 56 44 0 

 
 

Grade 7 Combined FSA Results for Cayoosh Elementary and George M. Murray Elementary  

Grade 7 Reading Emerging On Track Extending 

% % % 

non-Indigenous 10 70 20 

Indigenous 21 79 0 

 
Grade 7 Writing Emerging On Track Extending 

% % % 

non-Indigenous 0 80 20 

Indigenous 28 61 11 

 
Grade 7 

Numeracy 
Emerging On Track Extending 

% % % 

non-Indigenous 10 40 50 

Indigenous 63 37 0 

  
  

Grade 4  
Writing 

Emerging On Track Extending 

% % % 

non-Indigenous 0 67 33 

Indigenous 22 61 6 



 

 
 

 


